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CHAPTER I
INTRODUCTION
Even thoug~ society has assumed a major responsi-
bility for the education of children, there are still
large groups of people in our society who are certainly
not educated to the fullest extent. Among these groups
are the children with learning problems, about whom interest
and concern are now rapidly developing and expanding •
.!he Problem
Statement of the problem. Most educators of
children with learning problems readily admit that reading,
spelling, and math are basic in the student's educational
program. Few educators have included the creative arts:
music, painting, sculpture, dancing and writing, in their
daily program.
Importance of the study. This paper was concerned
with the effects creative writing have on the behavioral
pattern of elementary students; how a change in behavior
effects the self-concept; and how the develop~ent of a
positive self-concept effects achievement in the academic
areas.
This writer shares the opinion of many psychologists
who ~ay that much of a person's behavior is the result of
2his conception of himself. This writer believes that much
of the undesirable behavior of children with learning
problems results from an inadequate self-concept. The
writer also believes that by establishing a more adequate
self-concept, children with learning problems will become
self-actualizing and fully functioning individuals.
Therefore, this paper presents creative writing
as a "must" in the life of children with learning problems.
By accepting a child's own creative story, one of the
primary goals of education is fulfi~led, that of accepting
the child. Children need to be accepted. Their own L.
stories, products of their own thoughts and feelings, are
part of themselves.
,Definitiona of Terms Used
Creative writing. The term "creative writing" as
used here has taken its meaning from several sources. l As
used here it means the verbal composition in which the child
expresses himself in his own indivual way. In the case
of a lower elementary child, or an older child, because
of his inability to write, the teacher writes for him. It
mayor may not be shared with another child. The child's
creative writing includes those stories which have been
given suggestions as to subject ,and content by a question,
1Mi1dred A. Dawson and Jonnie M. Miller, Language
for Daily ~, Teacher'sManual,Grade Six (New York: . World
Book Company, 1948), p.7. Ethel L. Hatchett and Donald H.
Hughes, Teaching Langua~e Arts in E1ementali7 Schools(New :t0rk: The Ronald ress Company, 1956 , p.276.
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a picture, or suggestion on the teacher's part as well as
those which evolve directly from the child's own thoughts.
Self-concept. The persistent way in which a person
has learned to perceive himself. l
Learning problems. Lasker describes children with
learning problems as children with "the invisible
handicap."
Children like him cannot be pigeonholed.
They are not retarded. But their uneven growth
and development confuse them and lead others
to unrealistic expectations. These children
may look "different." They may be physically
clumsy. They may have unusual difficulties with
one or more of the three R's. They suffer feelings
of inadequacy and poor self-image. 2
Elementary students. Those students enrolled in
grades one through six.
Summary
The author fully realizes that creative writing
certainly cannot solve children's learning problems. The
writer is convinced though, that creative writing is one
very basic tool that can be used as therapy and if presented
correctly can be a most enjoyable and profitable experience.
lLillian L. Gore, "Learning to See Themselves,"
Education, 81:7, September,. 1960. .
2Joe Lasker, He's MX Brother, (Chicago, Albert
Whitman &.Company, 1974), p. )6•
...,
f
I
I
I
!
!
4
CHAPTER II
REVIEW OF THE LITERATURE
Introduction
An examination of the literature shows that a
great deal has been written in regard to creative writing.
Most of these writings are concerned with children in
general and at various age levels. This paper presents
creative writing as a "must" in the life' and learning
style of children with learning problems. Writings which
show the importance of self-.concept, development, objectives
and conditions for writing,ideas for presentation' and
motivation, as well as means of evaluating the creative
writing of children with learning problems, have been
selected for review in this chapter •
. Importance o~ Self-concept Development
The academic achievement of school pupils is
affected by a multiplicity of'factors. Ability, certainly,
is a most important factor, but the role of other physio-
logical,sociological and psychological variables must
be considered. Often the problem of reconciling the differ-
ence between a child's expected achievement level and his
actual achievement level has presented itself.
One consideration in attempting an explanation for
~
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this difference is in the area of self-concept development.
Studies done by Bugental and Zelen, Gore, Shaw, Edwon and
Bell, have shown that the self-concept plays an important
role in determining behavior, and that differences do
exist between achievers and underachievers in the area
of self-concept development. Determinations have not been
made, however, in whether these differences are the result
or tne cause of underachieving. l
A perception 'of self is learned through experience.
The upper elementary student with a learning problem has
frequently experienced failure causing a negative self-
concept. A positive view of self is teachable. A positive
view of self is important to the teaching-learning process.
Self-learning, learning about self, nowis recognized to be an essential element if
other learning is to progress. As children
are given help in understanding self andin developing more positive self concepts,they can more readily exercise self-helpin overcoming their difficulties. 2
Fink has also examined the relationship between
academic achievement and self concept, a dimension closely
related to and often used interchangeably with self-
1J •F• Bugenta1 and S. L. Ze1en, "InvestigationsInto the Self Concept: the WAY Technique," Journal ofPersonality 18 (June, 1950): 483-498l Gore, p. 7-10;M. c. Shaw, K Edwon and H.M. Bell. n~elf-Concepts ofBright-Underachieving High School Students as revealed byan Adjective Check List," Personnel and Guidance Journal 39(November, 1960): 193-196.
2Association for Supervision and CurriculumDevelopment. Perceiving, Behaving, BeCOjing , 1962 Year-book, (Washington, D.C., The Association, p. 10).
6confidence. 1 In general, they have found that students'
difficulties in basic 'academic skills are directly related
to their beliefs that they cannot read, write, or think
accurately, rather than to basic differences in capacity.
In other words, perhaps many students have difficulty in
school not because of low intelligence, poverty, or what-
ever, but because they have learned to see themselves as
incapable of handling academic w~rk.
Schwartz points out the importance of the judge-
ments a child makes about himself whether true or imagined.
He speaks about the important aspect of mental health;
self concept, or self-understanding. He stresses the need
for schools to help promote a positive self concept in the
children to whom they have such a responsibility. Teachers
need to be aware that they are observers and influences of
self concept development in children. 2
One means of developing a positive self concept in
a child with learning problems is through directed creative
writing.
Objectives ~ Creative Writing
Objectives for children with learning problems are
focused on the child and his personal development, for we
lM.B. Fink, "Self-Concept As It Relates to Academic
Achievement," California Journal of Educational Research 1)
(September, 1962): 57-62. --
2 ."Steven Schwartz, "Are You One of Your Favorite
People~,"The Journal ~ School Health 44 (January 1974):
30-32. · '"
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are not overly concerned with the product of this process.
It is not the purpose of creative writing to discover the
child prodigies or to encourage students to produce work
which compares favorably with that of "normal children."
We would hope, rather, that at the end of any year each
child would be writing more sentences, using new words, and
expressing ideas more freely than was true at the beginning
of the school year.
Objectives of creative writing according to Tiedt
and Tiedt are:
1. Stimulation of the creative expression
of ideas.
2. Development of a sense of potency andpersonal worth for each child and his
contributions.
3. Establishment of rapport among children
and teachers.
4. Development of writing skills and vocabu-lary to facilitate writing as a form
of communication. 1
Another set of objectives which seems very perti-
nent for stimulating creative writing in children with
learning problems is as follows:
1. Provide a learning atmosphere that en-
courages pupils to explore, to discover,
and to express themselves freely and
with originality.
2. Give every child the opportunity to
experience joy, to gain personal satis-faction, and to attain a feeling of ac-
complishment in his creative writing efforts.
lIris Tiedt and Sidney Tiedt, Contemporary Englishin the Elementary School (New Jersey: Prentice-Hall, Inc.,T96'?T; p. 190•
5.
Increase each child's originality of
expression and improve his creative
talents as he develops skills:useful
in all forms of written expression.
Include experiences and activities de-
signed to reduce inner tensions and to
release positive emotions of the child.
Make children sensitive to the world
about them and aware of their experiences.
6. Foster the child's social adjustment and
growth.
8
7. Provide time for listing ideas, for re-
cording picturesque words and phrases
that create sensory images, and for writing
whenever children appear ready to express
themselves.
8. Acquaint pupils with skills of communi-
cation needed in literary forms such as
simple narratives, poems, plays, scripts,
stories, letters, and reports. l
Common to all children with learning problems is
the high degree of anxiety and low self concept suffered.
The younger elementary school child needs to be shown the
way to self development and fulfillment. Objectives 1,
3, 4 and 5 above would seem very appropriate ones to keep
in mind when working with this age level. Objectives 2,
6, 7.and g would probably be most suitable and helpful to
keep in mind when working with the older elementary school
child. The older children are concerned and anxious about
their poor per£ormance and the exposure of their failure to
the world.
IPhiladelphia Suburban School Study Council: Group
B., Stimulating Creative Writing hn Elementary Schools
(Danville, Illinois: The Interstate Printers & Publishers,
Inc., 1967) p.2.
9The skill of the teacher in working with these'
children depends on his ability to recognize the numerous
manifestations of the child's anxiety and particularly on
his ability to reduce anxiety in the child in the group,-:
situation. The reduction of the child's anxiety level is
the first step in increasing his educational capacity and
academic achievement. A careful, well-planned program in
creative writing can serve as 'an important tool to accom-
plish this reduction.
Conditions for Writing
While many conditions contribute to the creation of
a rich and stimulating environment for writing, it is
doubtful whether any single factor is as important as warm
and friendly relationships. The urge to learn and to
create is natural in all children; every child wants to
achi~ve, to be successful and important, and to be respected
for his efforts--meager as they may be. But if writing is
to thrive it must have a warm emotional climate in which the
child is accepted for what he is as well as for what he
writes. If he is to achieve successfully, the jobs expected
of him must be closely geared to his capacities. He also
needs understanding friends and teachers with whom he can
make mistakes comfortably. He needs people who realize
that ,he is growing in his language skills--not grown. He
needs teachers who can see good in the things he writes,
and who do not place a premium\on mechanics at the expense
of the content.
teacher.
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It is generally recognized that people are the
most important part of the learning environment and that
the most influential individual in the classroom is the
Mac CampbeJ.l agrees with this when he says....
The warmth, acceptance, and confidence which
the teacher gives his pupils usually pay rich
dividends since they tend to respond in kind.
If the atmosphere, morale, and learning conditions
are stimulating, friendly and encouraging, we
can be sure that a happy and secure teacher is
at work. Correspondingly, if the classroom is
freed from pressures and strains, and at the
same time the activities are geared to worthy
purposes, we can be sure that the children are
learning. l
Chase believes that trust, respect and acceptance
are essential to an atmosphe~e in which the child is free to
write his own thoughts and ideas. He also agrees that
more writing may follow. A necessity as a motivating
factor is to give the writer a feeling of accomplishment
and satisfaction. 2
Conditions for writing are clearly stated by
Zeitz:
Attitude of the teacher and her expectation,
demonstrated daily through interaction with her
children, is basic to the climate in the classroom.
If her emphasis is on the child and how he learns,
she will be interested in his progress as an
individual, his growth toward greater independence
and responsibility, his attitudes toward searching
out information, the decision making that entails,
lJames C. Mac Campbell, Readings in the Language
Arts in the Elementary School (Boston: D. C. Heath ·and
Company, 1964), p. 254.
2Anna Chase, "Promoting Written Expression Among
Children, " Education Digest 39 (March 1974): 46-47.
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and the socii1 interaction intrinsic to such
a classroom.
When a child feels secure in a classroom he will
fe~l'safe to try new things, will not b~come dependent
on the group situation and be able to write a story on
his own. He will discuss experiences freely with other
children leading to an increased maturity in his writing. 2
Growing and learning in this kind of an emotional
climate is often amazing, but at best it usually takes more
time than we want to spend for this beginning trust and
confidence to develop. The first evidences are frequently
so meager when viewed through adult eyes that one wonders
whether progress will ever result. But the good teacher
will strive hard to bide his time by offering encouragement
and by providing more fertile soil in which these feeble
efforts can sprout. Children with learning problems have
failed so frequently that their confidence in self is
usually at low ebb. Teachers whose children make the
greatest strides in their writing appreciations and skills
are well aware of the values which mount when sufficient
time is taken to build an informal, relaxed atmosphere
in which children are encouraged to write freely and
1Pearl Zeitz, "Establishing Trust in the Informal
ClassrOOM," The Reading Teacher (February 1974): 453.
2Eileen Tway, "Writing:" "An Interpersonal as
Well as Personal Process," Paper presented at Annual.
Meeting 2! National Conference ~ the Language Arts in
the Elementary School (March 1974) 4 pages.
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without self-consciousness and where patience accompantes
their feeble writing efforts.
Motivating Creative Writing
Perhaps the most important single aspect leading
to successful creative writing experiences is the·motiva-
tion of the student. The child who lacks motivation may
find the writing period a chore and a bore, and there
will be little that is creative about his writing.
There is a great need for research regarding the
techniques of motivating creative writing. Many people
question, for instance, whether this type of writing can
be motivated effectively. Through questionnaire, interview,
and· observation in 40 elementary schools, Smith compiled a
list of 10 factors useful in motivating creative writing:
1. Providing attractive classrooms
rich in materials.
2. Encouraging pupils to write from
their own interests and needs.
3. Providing rich experiences about
which a child can express himself.
4. Developing sensitivity to good
writing which in turn helps a
child improve his own writing.
5. Using real needs of children or
helping them to develop new ones.
6. Providing freedom from fear and
helping pupils gain confidence
in their ability to create.
7. Providing abundant time and oppor-
tunity for writing in many areas
and in many forms.
8. Developing skill in mechanics
13
without sacrificing spontaneity.
9. Sharing the end products of writing.
10. Evaluating the writing in terms of
the total growth of the child.l
Motivations listed in numbers 2,5,6 and 10 seem to
be especially important when working with children who have
learning problems.
Albert expresses a multiple of motivating factors
some of which are:
1. Accept writing as a process of
discovery.
2. Be a climate setter. Create an
atmosphere in which each child
feels comfortable enough to lower
his defenses, to dare to be open
and honest.
3. Beginning writers should write
with their eyes, as well as
their l1ands.
4. Diagnose for each child just one
major writing problem at a time,
and by all means, in each case,
suggest solutions.
5. Guide writers to make believe, see,
smell, taste, feel and hear infor-
mation that makes them believe.
6. Initially, let nothing interfere
with the free flow of a child's
ideas. Ignore spelling, punctua-
tion and capitalization. You must
write first and "avoid" afterwards.
7. Praise strengths and build on them"
g. Venture! Experiment! Demonstrate
lEthel Smith, "Procedures for Encouraging Creative
Writing in the Elementary School," (Doctoral Dissertation,
Nort~west University, 1944), p. 41.
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a chief characteristic of the
creative person. Substitute the
easy rebuttal, "I can't with "I'll
try."l.
When a child lacks motivation for writing a teacher's
knowledge of the child's interests may be utilized to help
him get started. To gain information regarding the
frequently changing interest of ,children, a teacher can
make use of an interest inventory.
Interests are motives or incentives of an intrinsic
nature. They are part of the child. Since children's
interests do not remain fixed, the teacher is constantly
challenged to keep abreast of these changes in order to
stimulate effective choices in writing.
The following types of thoughts, adapted to the
age of the child and his educational level, may be useful
in determining his unique interests. Honesty,sincerity,
and frankness are essential.
Who am I?
What makes me, me?
What do I enjoy the most?
What do I enjoy the least?
Is it good to be different?
Do I understand my parents?
Do I understand my friends?
What makes a friend?
What is love?
Are all people happy?
Am I happy?
If I could be anyone, I would want to be •••
I'm afraid of •••
Old people make me feel •••
The most important thing in the world to
me is •••
lBurton Albert t . "Writer!s Workshop, 'f Early Years
(November, 1974): 59-61.
1
I lS
I feel good when I am wearing •••Do you ever feel alone when in a crowd?I am good at •••
I am not good at •••
People need people--
What makes me a friend to certain people?My favorite color is •••
I get upset when •••
If I had three wishes •••
Whenever it rains, I feel •••A sunny day makes me feel •••Do I like myself?l
All of these suggestions may be adapted to any grade
level. The responses may give a teacher insight into the
interests or problems of a child and may provide ideas for
topics that would stimulate creative writing.
Grading, for example, can make writing a fearful
and anxiety-ridden experience. If a student enjoys writing
on a chosen topic, plays with ideas and reaches beyond him-
self, trying to use words he can't spell or develop ideas
he hasn't fully clarified; it can be damaging to have his
paper marked "objectively."
The grade is a way of not responding to the student's
ideas, of not allowing him the time to write badly before
he learns to write well. The grade implies that the stu-
dent is expected to get the assignment right the first
1Schwarta, ~. cit., p.)2.
. -.? >-
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time or be penalized. But there is no one way to write.
Learning to write is learning to discover one's own voice.
There is another way to respond to a student's
writing if it is taken seriously as the expression of ideas
and feeling and thoughts, and the sounding of individual
voices. Students, under the direction of the teacher,
should be encouraged to read their work aloud to each
other and to talk about it. New ideas can grow and develop
out of the discussion which should be as open-ended, as the
writing topic itself. You do not have to decide before-
hand where the discussion must end or what points must be
made. Let things happen naturally--teacher must go where
the students take her.
If the teacher wants to respond to the papers she
should do so qualitatively, and deal with the student's
thoughts and feelings. Kohl says that instead of giving
a grade, comment on the paper. It means much more for the
student to read. For example:
I think you are trying something interes-
ting here. When you talk about the way you
feel about other kids you seem a bit incon-
sistent. Do you always feel depressed aftrr
a party or do you sometimes go away happy?
Such a comment might open avenues for communica-
tion between teacher and student. It will also help the
student to express his thoughts more concisely.
Individual conferences may also be utilized £or
IHerbert Kohl, "Another Way: Responding to a
Student's- Writing," Grade Teacher 86 (February, 1968) 12 •
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student, for the individual attention given the student and
his work is uplifting and rewarding to the student. Even
the less verbal student, the student who receives less
attention during regular class sessions, has his moment
for talki.ng to the teacher about his work. For that brief
. period the teacher's attention is reserved for him. The
conference offers the teacher a way for getting better
acquainted with more reticent, and often anxiety-ridden
students.
Zeitz discusses still other ways to respond to
creative writing. In a situation where children are working
independently the teacher should set aside time for coming
together and sharing that productivity.
18
"Sharing" provides the teacher with
opportunity to respond to his interesting
choice of words, to comment on improvementin his handwriting, and to encourage sugges-tions from the group.l
The teacher can help the children in discussing
the various ways in which they expressed themselves on
the same topic, giving further support to the basic premise
that each child's style of communication is accepted as
his mode of expression.
Creative Writing and Therapy
It is never wise for a teacher to diagnose a child
on the evidence of one creative paper. However, some
children are not easy to understand, and every piece of
writing together with his overt behavior helps to build
a mosaic of diagnosis. The sample writing quotes of
Applegate, are examples of how children reveal themselves
in their writing.
A sixth grader, who wrote this paper while listen-
ing to music needs an understanding teacher right now in
his sorrow:
Grandma pasted a way It was a sad momentfor our family Grandma had pasted away last
night. And mother was crying and dad wasgloomy. Dad said to be queit because mom
was up set over grandmas death. At thefuneral Grandma was laying in the casket.And my brother said why is Grandma laying inbed. · I said that she died and now is inheaven to life. The he said where isheaven. I said up in the sky. And sheis going to live with grandpa ag~in.
lZeitz, ~. cit., p. 452.
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This might be the right time for the boy and his
teacher to have a good talk about death and what it means.
A harsh word about a poorly written paper when a child has
suffered a loss can make a boy hate school and lose heart
about even trying to write.
A fourth grade boy wrote:
I just hate teachers. They get on my
nerves. When I come to school they say
get outside. If it isn't one thing its
another. Ber its cold out, I think I'll
come in. Get outside. Ok, ok don't blow
your fuse. I'm going. Dog gonnir. Everyday the teachers say get outside.
It is doubtful that this boy really hates teachers, what
he hates is the cold. One can imagine how little a child
would learn who goes into his classroom in this sort of
emotional state on every cold day. What is often attri-
buted to slow learning possibly is in reality slow smolder-
ing resentment.
Miller conducted a study to determine what elementary
school children can reveal about themselves through their
creative writing. 2 From the samples of children's writing
presented in this study, it seemed clear that children re-
veal information about themselves in a wide range of as-
pects. The author found that almost every sample of
writing considered contained at least one interesting
lMauree Applegate, Freeing Children to Write
(Evanston, Illinois: Harper~Row, Pub. 1967)-P. 16-18.
2Marnie E. Miller, "What Creative Writing Can
Tell. Teacher About Children." Elementary'English 44
(April,- 1967), p. 273~4.
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piece of knowledge about that child, his problems, experi-
ences, or attitudes.
As a result of this study, the author compiled and
evaluated information found in the literature and in the
story samples written by the children. This resulted in
these findings:
1. Authorities generally agree that writings
of children do reveal things about
themselves:
a. Children's writing reflects their
world and their interpretation
of that environment.
b. Each written expression of the
child is unique because it has
come as a result of the indivi-
dual child's own personality
and experience.
c. The child's writing indicates his
problems, needs, wishes, .and fears.
d. Written expression serves a valu-
able purpose .in the release of
tensions and the resultant thera-
peutic effect.
e. A child's writing does serve as
a valuable clue to understanding
of the child.
2. The study of the story samples of children
reveal:
a. Children constantly reveal infor-
mation about themselves in their
writing though they are probably
not aware that this is happening.
b. Sometimes the use of other charac-
ters seem to indicate that one of
them represents the writer.
c. The conversation of the characters
and the actions and reactions ex-
pressed seem in reality to be those
of the child and his associates.
21
3. In evaluating the samples of children's
writing used in this study, the author
grouped the information into six broad
areas:
8. Self impressions.
b. Home and family.
c. Friends and social relations
d. School and citizenship.
e. Interests and experiences.
f. Emotions and problems.
The investigator felt this program resulted in
positive values of attitudes and understanding among the
children. There seemed to be benefits for the individual
children who had the opportunity to realize their ideas
could be considered important and appreciated. There
appeared to be desirable personality development and en-
couragement of those needing a more positive self concept.
For the teacher, this study gave the priceless
privilege of sharing the thoughts, problems, fears and
hopes of some wonderful little people. There was the
realization that through the revelations children make
about themselves in their writing, teachers can gain a
better understanding and knowledge of the student in the
elementary grades
Teaching upper elementary children who are retarded
in reading can be a real challenge. Girdon discusses the
experience approach.
To gain the confidence of the students they were
asked to make a contribution so that they would have an
22
immediate feeling of accomplishment and success, and thus,
gain a sense of personal worth. ,The contributions ranged
from commenting on a poster, telling stories to the teacher,
with the teacher recording them and then posting on the
bulletin, to the child writing his own story. Girdon
believes this is one positive approach to the teaching of
reading. Other results stated:
They were motivated in terms of their
own interests and experiences.
They saw value in their own ideas.
They felt personally involved in
learning to read.
The materials which they read were
their own.
The stories were relevant to their
own lines.
The teacher, through creative writing
found a way to show her acceptance of
the student's thought and experiences.
The teacher was able to help them to
improve their self concepts which is
-important step in helping disabled
readers to learn to read. 1
From what has been said, there can be no doubt that
the teacher does play an important role in the life of a
child with learning problems. Creative writing is one
basic tool he can use as therapy tor these children who
need and want guidance and help.
lMary Bowers Girdon, "Helping the Disabled Reader,"
Elementary English 50 (January. 1973), 103-105.
;1
I
2)
CHAPTER III
SUMMARY
The creative writing program for the child with
learning problems, has as its prime objective not the
teaching of skill, but rather the natural unfolding of
creative potential, which helps channelize undesirable
impulses into constructive activities. Creative writing
is unique in that in this area every child is an expert-~
he need be only himself to be successful and productive.
Here the teacher says, "Don't do it my way, do it'your
way. ·r am interested in you and in what you have·to say--
and I like the way you say it."
Confidence in oneself is inherent in making school
a satisfying experience for the child with learning prob-
lems, permitting the release of inner tensions and the ex-
pression of individuality in a socially acceptable manner.
Creative artistic expression, whether in painting, drawing,
sculpture, music, dancing, or writing has its emphasis in
the word "creative'," and uses the tools of the arts for
stimulating the spontaneous expression of each individual
according to his own measure. It provides the pattern for
emotional maturation, a positive self concept and person-
ality development, offering therapeutic restoration as well
as insights into psychological processes. Thus, oppor-
i
24,
tunities for creative expression are clearly related to
resolving emotional conflicts, redirecting undersirable
behavior, building a more positive self concept and to
eventual improvement in academic skills.
Creative writing brings joy; it is therapeutic.
When done in a group. it has the power of cutting across
ability levels. Each child has some ability to express
himself in words, and while the entire group is engaged
in basically the same'thing, each child is working at his
own exact level.
There are more values! Vocabulary is considerably
developed as ideas are expressed and new words used. Much
incidental learning of "subject matter" takes place. Crea-
tive writing also causes children to be more observant, to
note and think about events in sequential order. Creative
writing helps to develop the self-discipline that everyone
needs; discipline is a requirement of effective writing, as
it is in any activity that has a purpose. And finally, it
is fun!
For a child to feel himself creating something--
intent on expressing his i~ea, and with the desire to do
his best--is one of the finest and most enduring joys he
will ever know. Mearns has this to say about children as
creative persons:
Children are creative persons, not scholiastsj
they use language as the artist the world over
and in all ages has used his medium, not as an
end in itself, but as a means for the expression
of thought and feeling. Language in itself, they
sense, is comparatively unimportant; if the
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vision is steady and the feeling is true these
will find their proper vehicle. The attention
is never on the word but upon the force that
creates the word. 1 .
Children who ar"e encouraged to write freely, ex-
perience great joy and satisfaction in creative writing.
Although children use this medium of expression with varying
skills, it gives them something to be proud of. Creative
writing helps the child to discover his own capabilities.
When reading children's stories to the group, they are
given the writer status, fostering good feeling among the
listeners, and providing opportunities for the children
to learn respect for each other's thoughts and ideas. The
writer himself builds confidence in himself thus improving
his own self concept. He experiences the satisfaction
of seeing his thoughts and feelings transmitted into
form.
Creative writing opens gateways to the teacher for
understanding ~;\ child's needs, interests and values. Some-
times this writing will reveal needs otherwise hidden in
the child's inner life. It is this understanding that
the teacher can use to guide her in helping children de-
velop the moral values that will make them better persons
and better members of society. .
This writer then concludes that, in a very real
sense, creative writing is therapeutic. Through the
IHughes Mearns, Creative Power: The Education of
Youth !n the Creative Arts (New York: Dover, 1958), p.47.
1I
f
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provision of satisfactio'n it may serve as a safety valve
to bottled~up tensions. Feelings and thoughts close to
a childts heart may be brought to the surface, released
and thus bring about a change in behavior. Desirable
behavior results in the development of a positive self-
concept. Thus by establishing a more adequate self con-
cept, children with learning problems will experience
achievement in the academic areas and therefore will be-
come self-actualizing and fully functioning individuals.
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